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• All pupils have an EHCP (Education, Health and Care Plan)

• Their primary need is Speech and Language

• 14 pupil places from all year groups 

• Mornings in the Resource, afternoons in mainstream

• Intensive 1:1 speech therapy with a Speech and Language 

Therapist (SALT) 

• Outreach offer to Wokingham Primary Schools



Today’s Objectives
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• To revise what typical language development looks like

• To know what counts as Speech, Language and 

Communication Need (SLCN) and the prevalence of these 

needs 

• To consider the learning needs and barriers for these 

children

• To understand how teachers can spot SLCN

• To consider how we support children with SLCN in the 

classroom and create a language-rich environment?



What does typical language 

development look like? 
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What does typical language 

development look like?

5



What does typical speech 

development look like?
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What does typical speech 

development look like?
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Six-Year Old Talk
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https://www.youtube.com/watch?v=Rj
PRRkJSQ4Y

https://www.youtube.com/watch?v=RjPRRkJSQ4Y


What counts as SLCN?
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What counts as SLCN?
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EAL children count as having special

needs only if they have difficulties in ALL 

languages
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What Counts as SLCN?
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What Counts as SLCN?

13

https://www.youtube.com/watch?v=O
nqn_7xzp2Q

Think of children you 
may have come 
across on teaching 
practice with SLCN –
obvious or hidden

https://www.youtube.com/watch?v=Onqn_7xzp2Q


Prevalence of SLCN
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• DfE SEND stats record 3.2% of all pupils as having SLCN.

• However, research shows that approximately 10% of 

children have SLCN (of which around 7% have 

Developmental Language Disorder or DLD).  

• This is approximately 3 children in each class.

• SLCN is often under-identified - children are being missed.

• Early identification and intervention are essential.



Learning needs and

barriers for children with SLCN

15

Difficulties with:

• Following instructions

• Learning new words

• Understanding concepts

• Explaining ideas and telling stories

• Understanding the grammar used to structure sentences

• Processing information

• Making predictions and drawing inferences



Barriers for children with SLCN
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Barriers for children with SLCN
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“66-90% of young offenders have low language 
skills, with 46-67% of these being in the poor or very 
poor range.”

The Royal College of Speech and Language Therapists Justice Evidence Base 
Consolidation: 2017



Learning needs and barriers 

for children with SLCN
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https://www.youtube.com/watch?v=b
emLJzDXOlk

What used to be 
barriers for 
Sebastian?

https://www.youtube.com/watch?v=bemLJzDXOlk




How can teachers spot SLCN?
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• Children with SLCN can be hard to spot because they use 

visual cues, routine and context to mask their difficulties 

with understanding language

https://www.youtube.com/watch?v=J
Asf_Wqjz4g

What signs might you spot?

https://www.youtube.com/watch?v=JAsf_Wqjz4g


How can teachers spot SLCN?
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• Speech and Language Errors:

• Speech sounds may be unclear 

• Errors with spoken (and written) grammar (word order, tenses, pronouns..) 

• Problems with vocabulary – learning, understanding, recalling and using 

• Reluctant to join in conversations or put their hand up

• Difficulty answering questions, particularly open ended

• Explanations are difficult to understand – difficulty explaining or reasoning why

Expressive difficulties may be more noticeable than receptive 

difficulties 



How can teachers spot SLCN?
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• A child’s behaviour:

• Doesn’t say much in the classroom 

• Doesn’t do what is asked of them or responds unexpectedly to instructions 

• Avoids or may have difficulties starting class work

• Is distracted, not ‘listening’, ‘switched off’ especially during larger group sessions

• Appears forgetful – appears not to remember what has been covered in lessons or what 

they have been told to do 

• May look around and copy others’ actions or written work

• May often say they are tired or feeling ill, or look for a way to leave the class e.g. toilet

• May display difficult behaviour 



How can we support children

with SLCN in the classroom?

23



How can we support children

with SLCN in the classroom?
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• Classroom Layout and Attention and Listening



How can we support children

with SLCN in the classroom?
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• Visual Supports



How can we support children

with SLCN in the classroom?
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• Support to understand language

Check 
understanding 
by asking the 
child to tell you 
what they have 
to do.



How can we support children

with SLCN in the classroom?
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• Support for expressive language

Ask for low threat 
responses to build 
confidence to speak in the 
classroom



How can we support children
with SLCN in the classroom?

• Support for social communication
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How can we support children

with SLCN in the classroom?
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• Make learning fun!

• Make sure children know their strengths

• Use drama/role play

• Use practical learning wherever possible

• Engage with parents (home-school communication books)

• Pair children with SLCN with an empathetic talk partner who 

can model good language skills



Case Studies
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• With your group, read the information about your case 

study child. 

• Discuss strategies to support this child in the classroom. 

• Decide on the top 3 strategies that you would put in place 

as a priority if you were this child’s class teacher. 

• Choose one person in your group to feed back to the whole 

group at the end.



Liam  

Liam is in Year 1. He recently moved to a new school with a Speech and Language Resource to 

get the specialist input he requires. Liam’s expressive language is very limited as he has 

significant difficulties with speech sound production. It is very difficult to understand what he is 

saying. His family understand around three quarters of his speech. Staff and peers understand 

much less, until they get to know him. He is struggling with the transition to a new school and is 

highly anxious, often crying. He particularly struggles with unstructured times such as playtime and 

lunchtime, always crying and often refusing to go outside or into the lunch hall. By the afternoon 

he is very tired and wants his mum. He enjoys art and being read to. He does not like PE. On 

several occasions he has wet himself in school.  

 

Liam attends the Speech and Language Resource every morning for reading, writing and maths 

as well as intensive speech therapy with a speech and language therapist. 

You are his mainstream teacher and teach him every afternoon where he must be integrated in all 

other curriculum subjects.  

With your group, come up with as many ways as possible that you and your teaching assistant 

could support Liam in your mainstream class. Think about specific targeted support for Liam, as 

well as whole-class approaches which will benefit him as well as other children.  

Finally, as a group decide which 3 of these strategies would you, as his class teacher, put in place 

immediately as a priority? 

Choose one person who will feed back your 3 top strategies to the whole group.  



Christopher 

Christopher is in Year 2. He recently moved to a new school with a Speech and Language 

Resource to get the specialist input he requires. Christopher’s expressive language is very limited 

as he has significant difficulties with speech sound production. It is very difficult to understand 

what he is saying. His family understand around three quarters of his speech. Staff and peers 

understand much less, until they get to know him. Christopher is displaying difficult behaviour at 

school. When a task involves writing, he mostly refuses to attempt the work. He is walking out of 

the classroom several times a day when faced with a task which he finds difficult. At playtime and 

lunchtime he is often getting into conflicts with peers. Christopher loves science and history and 

has an in-depth knowledge of space and World War 1 and 2 and he wants to be able to read 

history books, yet his reading and writing levels are in the Early Years stage.  

 

Christopher attends the Speech and Language Resource every morning for reading, writing and 

maths as well as intensive speech therapy with a speech and language therapist. 

You are his mainstream teacher and teach him every afternoon where he must be integrated in all 

other curriculum subjects.  

With your group, come up with as many ways as possible that you and your teaching assistant 

could support Christopher in your mainstream class. Think about specific targeted support for 

Christopher, as well as whole-class approaches which will benefit him as well as other children.  

Finally, as a group decide which 3 of these strategies would you, as his class teacher, put in place 

immediately as a priority? 

Choose one person who will feed back your 3 top strategies to the whole group.  



Mykie 

Mykie is in Year 4. He has attended the Speech and Language Resource for the last two years. 

He is now generally understood when speaking as his speech sounds are clear, but his word order 

can get muddled when he speaks. When he writes, his word order is so muddled and he misses 

out so many words that it is almost impossible to decipher what he has written. He is reading at a 

Year 1 level. He sometimes cries in English lessons. In the mornings in the Resource he is usually 

fairly chatty. In the afternoons he is extremely quiet and complains that he is tired or feeling ill, 

sometimes lying his head on the table when he is meant to be writing. He doesn’t seem to 

remember anything taught in history or geography, but he loves PE, art and science experiments. 

He says he has no friends and at playtime will usually hover near to the boys playing football but 

does not join in.  

 

Mykie attends the Speech and Language Resource every morning for reading, writing and maths 

as well as intensive speech therapy with a speech and language therapist. 

You are his mainstream teacher and teach him every afternoon where he must be integrated in all 

other curriculum subjects.  

With your group, come up with as many ways as possible that you and your teaching assistant 

could support Mykie in your mainstream class. Think about specific targeted support for Mykie, as 

well as whole-class approaches which will benefit him as well as other children.  

Finally, as a group decide which 3 of these strategies would you, as his class teacher, put in place 

immediately as a priority? 

Choose one person who will feed back your 3 top strategies to the whole group.  



Samantha  

Samantha is in Year 6. She has attended the Speech and Language Resource for the last three 

years. She is now generally understood when speaking as her speech sounds are clear. However, 

she sometimes stutters, especially when feeling anxious. At the start of the year she is already 

feeling extremely nervous about SATs, and mentions them regularly. She is working at a Year 3 

level in reading and writing and at a Year 5 level in maths. In afternoon subjects which require 

writing she appears to daydream and the work she produces is often unfinished and sometimes 

seems to have been copied. When asked a question in class she tends to freeze or repeat an 

answer someone else has given. Lately some of the other girls in the class have laughed at her 

when she has done this. She loves art, in particular drawing. Every time her parents ask her what 

she did at school she says she can’t remember. This is worrying them as they want to help her 

progress and catch up but they don’t know how. They are also worried that she says she has no 

friends.  

 

Samantha attends the Speech and Language Resource every morning for reading, writing and 

maths as well as intensive speech therapy with a speech and language therapist. 

You are her mainstream teacher and teach her every afternoon where she must be integrated in 

all other curriculum subjects.  

With your group, come up with as many ways as possible that you and your teaching assistant 

could support Samantha in your mainstream class. Think about specific targeted support for 

Samantha, as well as whole-class approaches which will benefit her as well as other children.  

Finally, as a group decide which 3 of these strategies would you, as her class teacher, put in 

place immediately as a priority? 

Choose one person who will feed back your 3 top strategies to the whole group.  

 



Ongoing Issues?
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• Speak to / email the SENCO with specific concerns

• Use school expertise and screeners available in school

• Use the Mainstream Information Pack

• Language assessment – Speech and Language Therapist

• EAL children – First Language Assessment

• Cognitive assessment – Educational Psychologist



Support

36



Thank you!

Any questions?

TheGrove@highwood.wokingham.sch.uk

mailto:Thegrove@highwood.wokingham.sch.uk

